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Attestations
Instructional Schedule
 Teacher interaction with students is predictable, sufficient to support schedule.
 Teacher availability for students (e.g. office hours schedule) is planned in advance, predictable, sufficient for student progress, clearly defined, and
published in the student syllabus.
 Students can access instructional support from teachers when needed, direct instruction is delivered by teachers, and students know how and when
they can interact with their teachers.
 Students are provided clear means to engage with academic material on a daily basis.
 Student IEPs are followed regardless of learning environment such that students with disabilities receive a Free, and Appropriate Public Education
(FAPE).
 Student academic work ensures engagement that is equivalent to direct content work that a student would be engaged in over a normal school
year. As guidance, this direct work with academic content matches or exceeds the following average daily minimums across all subjects:
 Half day PreK – 90 instructional minutes
 Full day PreK – 180 instructional minutes
 K through 5th grade – 180 instructional minutes
 6th through 12th grade – 240 instructional minutes
Materials Design
 District has adopted a full, TEKS-aligned curriculum can be executed in an asynchronous remote learning environment. This includes:
 Assessments that ensure continued information on student progress remotely
 Instructional materials that support a coherent, logical course sequence that reinforces concepts at appropriate times to ensure continuity of
learning remotely
 Instructional materials consistently reinforce concepts at appropriate times to ensure retention of knowledge in asynchronous environments
 Instructional materials include specifically designed resources and/or accommodations and modifications to support students with disabilities and
English Learners in an asynchronous environment.
 There is a plan to ensure district adopted instructional materials are used during instruction and in the hands of students.
Student Progress
 Expected student progress in remote asynchronous learning is planned in advance, defined by day, and ties to the overall course coverage in the
course syllabus.
 Daily, trackable student engagement exists to ensure curricular progress in asynchronous learning. Curricular progress can be measured through any of
the following means:
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 Data from the Learning Management System (LMS) showing progress made that day
 Curricular progress evidenced from teacher/student interactions made that day
 Completion and submission of assignments planned for that day
 Districts have systems to measure academic progress of all students to inform instructional practice in an asynchronous environment.
 Progress monitoring includes all students and can be done in any proposed at-home scenario (digital or print)
 Student feedback is provided from instructor at least weekly in asynchronous learning environments including next steps or necessary academic
remediation to improve performance.
 School grading policies for remote student work are consistent with those used before COVID for on campus assignments
Implementation
 Campuses plan for and implement professional development calendars with specific supports for asynchronous instruction. These include the following
for educators:
 Provide introductory and ongoing content-focused, job-embedded training linked to chosen asynchronous curricular resources
 Cover all grade levels and content areas that are participating in asynchronous learning
 Develop content knowledge to help educators internalize the asynchronous curriculum and analyze and respond to data with the use of the
instructional materials
 Explicitly cover asynchronous remote instructional delivery and use of the asynchronous learning platform and/or learning management system
 Districts provide explicit communication and support for families in order to support asynchronous work at home.
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Background and Context for the BRISD Asynchronous Plan
The special purpose of Boys Ranch ISD is to provide an education for students in residential care placed at Cal Farley’s Boys Ranch. Cal Farley’s Boys Ranch is the
attendance area of the district, and is licensed to serve students from ages 5 to 18 years of age. All residents in the facility attend Boys Ranch ISD, as do the
children of Cal Farley’s employees and BRISD staff.
According to information received from Cal Farley’s Boys Ranch, the average length of stay for a student in care and thus in the district, is less than 2 years. The
top five reasons given that students are placed at Boys Ranch are disobedience, family discord, additional supervision required, seeking stable environment and
school behavioral problems. Thirty percent of the district’s students have been placed by adoptive parents and 34% of students are from out of state. According
to the 2018-2019 Texas Academic Performance Report, the mobility rate of BRISD is 27% and the mobility rates of the campuses range from 24% to 34%.
Approximately 19% of students enrolled in Boys Ranch ISD are eligible for and receiving special education services.
Synchronous and asynchronous digital learning presents special challenges because of the residential setting in which the majority of the district students live.
Children at Boys Ranch live in group homes of eight or more, with two alternating sets of house parents. Within homes, residents represent a range of ages, and
middle and high school students have very different course schedules. For house parents, managing the behavior of the residents is a full-time job of its own,
without the added responsibility of facilitating online learning of students with varying ability levels, educational needs, and social/emotional behaviors. Due to
the COVID-19 pandemic, Cal Farley’s Boys Ranch has established safety protocols which require a residential home with one or more residents displaying
symptoms or positive for COVID-19 to quarantine all residents of the home. In addition, as Boys Ranch receives new resident children, they are required to
quarantine in a residential home for 14 days. As a result, house parents of a quarantined home could be tasked with facilitating the synchronous and
asynchronous learning of 8 or more students at once virtually overnight. Students who are not residents of Cal Farley’s Boys Ranch are children of Cal Farley’s or
Boys Ranch ISD staff who are also tasked with various aspects of Boys Ranch residents’ education and care. Staff parents who have chosen home learning for
their child, or who have a child who is ill or quarantined, will be balancing the demands of caring for the resident as part of their jobs, while facilitating the
learning of their own children as a parent. Children whose parents have chosen the asynchronous remote option for their child will receive the same support as
parents whose children attend school face to face. Boys Ranch ISD has chosen to require, however, that parents who choose home learning must wait until the
end of the grading period before their child will be allowed to transition back to on campus instruction. It is anticipated that unique and extenuating
circumstances may arise; therefore only the Superintendent or Superintendent’s designee may make an exception to this requirement.
The unique setting of Boys Ranch ISD demands that the district’s Asynchronous Instruction plan consider and account for the aforementioned nuances. It has
been developed in such a way as to ensure a nimble, seamless transition of large groups of students, if not the entire district, from at-school learning to home
learning and back again. The premise of the plan is that all students, regardless of where they are learning, share the same experiences and receive the same
rigor and quality of instruction. The development of this plan is not only an answer to a call from state leadership to adapt the district’s instructional practices to
the evolving conditions of the COVID-19 pandemic, but is also a welcomed opportunity to lead district staff and students into an exciting era of education in
which students, staff, and parents will achieve a critical goal of the educational process: personal and professional growth.
The plan is a living document, and changes can and will be made to chart and document the district’s course through the 2020-2021 school year.
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Open Responses
Key Requirement Instructional Schedule: Describe (or attach a description of) the structure of your asynchronous schedule highlighting any differences by grade
level and/or content area.
Mimi Farley Elementary Master Schedule
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Blakemore Middle School Master Schedule
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Boys Ranch High School Master Schedule
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BRISD Bell Schedule: SCHOOL OPEN
Grades 9-12:

Grades 6-8:

Grades K-5:

Period

Start

End

Minutes

Period

Start

End

Minutes

Period

Start

End

Minutes

1

8:00

8:45

45

1

8:00

8:52

52

1

8:00

9:00

60

2

8:49

9:38

49

2

8:55

9:49

54

2

9:00

9:35

35

3

9:42

10:27

45

3

9:52

10:44

52

3

9:35

10:15

40

4

10:31

11:16

45

4

10:47

11:39

52

4

10:15

11:00

45

5

11:20

12:05

45

5

11:42

12:16

34

Lunch

11:00

12:00

60

Lunch

12:05

12:50

45

Lunch

12:19

1:04

45

5

12:00

1:00

60

6

12:50

1:08

45

6

1:07

1:59

52

6

1:00

2:10

70

7

1:12

1:57

45

7

2:02

2:47

45

7

2:10

3:20

70

8

2:01

2:46

45

8

2:50

3:35

45

8

3:20

3:35

15

9

2:50

3:35

45

Total

Total
Synchronous
Minutes

Total
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Notes:

Notes:






Notes:




When school is open, asynchronous students follow
their regular class schedule, joining core and CTE
classes synchronously via Google Meet and Google
Classroom. (see master schedule)
If students are too ill to attend virtually, away from
home, or having connectivity issues, instruction will
be provided asynchronously through Google
Classroom.
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When school is open, asynchronous students follow
their regular class schedule, joining core classes
synchronously via Google Meet and Google
Classroom.
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Shaded instructional times indicate a core class.
When school is open, asynchronous students follow
their regular class schedule, joining core classes
synchronously via Google Meet and Google
Classroom.
Non-core classes are delivered asynchronously
through Google Classroom.
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BRISD Bell Schedule: SCHOOL CLOSED
Grades 6-8 and 9-12: BLUE

Grades 6-8 and 9-12: GOLD

Grades 6-8 and 9-12: BLUE/GOLD (alternating)

Monday/Wednesday

Tuesday/Thursday

Friday

Start

End

Minutes

Period

Start

End

Minutes

1

9:00

10:15

75

5

9:00

10:15

75

2

10:30

11:45

75

7 (HS)/6 (MS)

10:30

11:45

75

3

1:00

2:15

75

8 (HS)/7 (MS)

1:00

2:15

75

4

2:30

3:45

75

9 (HS)/8 (MS)

2:30

3:45

75

300

Total

Total

300

Period

Alternate M/W and T/TH
Schedules

Period

Total

Start

End

Minutes

9:00

10:15

75

10:30

11:45

75

1:00

2:15

75

2:30

3:45

75
300

In the event of a school closure, a calendar will be
provided to parents indicated Blue or Gold Day.

In the event of a school closure, a calendar will be
provided to parents indicated Blue or Gold Day.

In the event of a school closure, a calendar will be
provided to parents indicated Blue or Gold Day.

Middle and high school students follow the closed
schedule by period, joining teachers synchronously for
instruction for the periods indicated by the schedule.

Middle and high school students follow the closed
schedule by period, joining teachers synchronously for
instruction for the periods indicated by the schedule

Middle and high school students follow the closed
schedule by period, joining teachers synchronously for
instruction for the periods indicated by the schedule
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Grades K-2: Monday through Friday
Period

Start

End

Minutes

Grades 3-5: Monday through Friday
Period

Start

End

Minutes
Notes:

1

9:00

10:00

60

1

60

3rd Math
4th ELAR
5th Sci/SS
2

10:00

11:00

60

60

3rd ELAR
4th Sci/SS
5th Math
3

1:00

2:00

60

180

3rd Sci/SS
4th Math
5th ELAR
Total

Math

2

12:00

1:00

ELAR

3

2:00

3:00

Sci/SS

Total

*Core classes are synchronous
*Non-core classes are asynchronous
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8:00

9:00

60





180

*Core classes are synchronous
*Non-core classes are asynchronous
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When school is open, remote students follow their
regular class schedule, joining core classes
synchronously via Google Meet and Google
Classroom.
When school is closed, students join synchronously
at the times indicated for their grade on the closed
schedule.
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Summarize how your instructional schedules meet the criteria:
Component

Explanation

What are the expectations for
daily student interaction with
academic content?

The instructional model that BRISD is employing across all campuses is one that provides for synchronous and asynchronous instruction simultaneously.
The district curriculum is the TEKS Resource System scope and sequence, with each campus’s instructional resources and Texas Home Learning 3.0 serving
as the instructional materials for curriculum delivery. All campuses are utilizing Google Classroom as the primary Learning Management System (LMS).
Students on all campuses are navigating each teacher’s Google Classroom, whether they are learning face to face in the classroom, synchronously from
home, or asynchronously from home. In any learning environment, the Google Classrooms are designed in such a way that students can follow the cycle of
the lesson from introduction/hook to direct instruction (I Do), group application (We Do), individual application (You Do), to lesson closure. Standards and
objectives for the lessons are indicated in each day’s material, including links to instructional videos, handouts, resources, and assignments. All students
who are learning remotely are expected to engage with the teacher synchronously for the times and subjects indicated by the campus schedules attached.
The schedules are designed to ensure that middle and high school students have at least 240 instructional minutes provided synchronously, while
elementary students are guaranteed to receive 180 synchronous minutes. Priority for the synchronous instruction has been given to core and Career and
Technology Education (CTE) classes, with elective and non-core classes being delivered asynchronously. At middle and high school, students are expected
to participate synchronously in every class at least two days per week. During synchronous learning times, the students are expected to be logged in to the
Google Classroom while simultaneously viewing and participating in whole group learning via Google Meet. Synchronous learners are expected to engage
in each portion of the lesson cycle to the same degree as their peers, using Google Meet voice and chat features. They are expected to collaborate
effectively in groups, since their peers in the physical classroom are also engaging in the same Google Meet and Google Classroom. Assignments for
synchronous learners are the same as those assigned to face-to-face students, and will be graded the same as well.
Attendance will be taken in TxEIS on all campuses, based on a student’s asynchronous or synchronous participation on a given day. For asynchronous
students, each teacher will designate an activity or assignment that must be completed on that day in order for the student to be counted present for the
day. The designated assignment will be accepted from 12:00 a.m. to 11:59 p.m. on the day it is assigned. Synchronous students will be counted present
when they have logged into the Google Meet, interacted with the teacher and with classmates, and completed work and activities as assigned.

How will you ensure all student
groups and grade levels will have
the opportunity to engage in
approx. a full day of academic
content every day?

Lessons in Google Classroom are designed in such a way that all learners, whether synchronous or asynchronous, are engaging in the full lesson cycle and
connecting instruction, activities, and assignments at the appropriate stages of the lesson. Synchronous instructional times are prioritized for core and CTE
classes, with asynchronous learning reserved for elective and non-core classes. Every class, core or elective, requires activity for every phase of the daily
lesson, and teachers will be ensuring that students are both accessing and completing the work as assigned. Activity in the Google Classroom and
engagement with content at each phase of the daily lesson cycle ensures that students will be receiving a full day of content, regardless of whether the
students are learning synchronously or asynchronously for that class.

What are the expectations for
teacher/student interactions?

Teachers are expected to interact with synchronous students regularly during each class period that the student is logged into Google Meet. This may be
accomplished via voice or chat features in the platform. Similarly, teachers are expected to establish contact with asynchronous students daily via email,
Google Classroom messaging, or by phone. Communication between teachers and students should be meaningful, clear, and encouraging. All teachers are
expected to communicate their conference times via course syllabus, email, or in their Google Classrooms. In addition, teachers will schedule phone or
video conferences as needed to support students and families.
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How will teacher/student
interactions be differentiated for
students with additional learning
needs?

The district has developed instructional expectations for the provision of special education services to eligible students. There are guidelines for
Admission, Review, and Dismissal (ARD) Committees. Contingency Plans will be developed for all students receiving Special Education Services within the
first three weeks of school. The district has guidelines addressing Individualized Educational Plan (IEP) Progress Monitoring for virtual learners. Teacher
and staff responsibilities will vary according to their individual role, helping to ensure students with additional learning needs is receiving support based on
their schedule of services and individual needs.
General Special Education Guidelines:
● Special Education instructional and related services, including accommodations/modifications, will be implemented as outlined in the students’ annual
review. If services need to be revised to address virtual instruction, these revisions will be documented in the contingency plan developed for the student.
● Admission, Review, and Dismissal (ARD) committee meetings will be held within timelines. These meetings will be held virtually and required
participants will attend.
When a student is receiving speech therapy or counseling services, those services will be provided through a virtual format. Other related services will be
provided as stated on the students IEP.
Inclusion Teachers:
● Inclusion support teachers will meet virtually with all students.
● Inclusion support teachers will collaborate in a virtual format with general education instructional staff a minimum of one time weekly for each content
area they are responsible for instructing.
● Through the use of MSB X-Logs and personal notes, documentation will be kept for all students receiving special education services during any virtual
learning, logs will be submitted on a weekly basis.
Resource Teachers:
● Teachers will meet virtually with all students daily per schedule of services.
● Through the use of MSB X-Logs and personal notes, documentation will be kept for all students receiving special education services during any virtual
learning, logs will be submitted on a weekly basis
Special Education Instructional Paraprofessionals:
● Paraprofessionals will collaborate with teachers and have access to all Google Classrooms needed.
● Websites, usernames, and passwords, etc. for students to access resources will be made available for support purposes.
● Communication between case managers/teachers about student progress and needs will occur daily.
● Contact logs and personal note documentation will be kept for all students receiving special education services during any virtual learning, logs will be
submitted on a weekly basis.
Homebound Services:
Students meeting requirements for homebound services will receive instruction as determined in the ARD document. If Homebound services are required
for a student while instruction is being provided using this Asynchronous plan, then homebound instruction will also be provided virtually. Special
education personnel will provide the instruction.
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Response to Intervention Services:
Data gleaned through formative and summative assessments, classwork, homework, and teacher interactions with students will determine whether a
student will benefit from RtI services. These services will be provided by classroom teachers, paraprofessionals, or other instructional staff via Google
Classroom and Google Meet according to a schedule determined by the Student Success Team assigned to that student.
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Key Requirement Material Design: Describe how your instructional materials support your asynchronous environment, including how all students can access
instructional materials.

Subject/ Course

Grade
Level(s)

Math Instructional
Materials

K-2

Instructional
Materials






3-5








6-8
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Texas Go
Math! (HMH)
i-Ready Math
THL 3.0
Teachermade
materials

Progress
Monitoring and
Assessment






Texas Go
Math! (HMH)
i-Ready Math
THL 3.0
IXL Math
Prodigy
Teachermade
materials





Get More
Math
THL 3.0
Teacherdeveloped
materials











TX-KEA
(Kinder)
i-Ready
Unit
assessments
Classwork,
homework,
quizzes and
tests

Is it TEKS
aligned?

What resources are included to support
students with disabilities?

What resources are included to support ELs?

Yes

For every grade and content area, all
instructional materials are accommodated for
students with disabilities according to their
IEPs.

For every grade and content area, all
instructional materials are accommodated for
English Learners according to LPAC
recommendations.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with disabilities
can view the video for reinforcement or
clarification.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with limited
English proficiency can view the video for
reinforcement or clarification.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs are
used to customize instruction and
assessments according to the needs of each
student.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs
are used to customize instruction and
assessments according to the needs of each
student.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate with
special education students. All have access to
cell phones that can used to call any student
that is struggling or not responding in the
Google Meet.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate
with English learners. All have access to cell
phones that can used to call any student that
is struggling or not responding in the Google
Meet.

i-Ready
IXL math
Unit
assessments
Classwork,
homework,
quizzes and
tests
STAAR

Yes

Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
performance

Yes
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9-12









ELA Instructional
Materials

K-2








3-5
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Edgenuity
Odysseyware
THL 3.0
Teacherdeveloped
materials
Texas A&M
(Algebra II)
McGraw Hill
(Geometry)
Amarillo
College
(College
Algebra)



My View
Literacy
(Pearson)
Really Great
Reading
(phonics)
i-Ready
Reading
THL 3.0
Teacherdeveloped
materials



My View
Literacy
(Pearson)
i-Ready
Reading
THL 3.0
Teacher-made
materials














Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
performance

Yes

TX-KEA
(Kinder)
i-Ready
Unit
assessments
Classwork,
homework,
quizzes and
tests

Yes

i-Ready
Unit
assessments
Classwork,
homework,
quizzes, and
tests

Yes
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For every grade and content area, all
instructional materials are accommodated for
students with disabilities according to their
IEPs.

For every grade and content area, all
instructional materials are accommodated for
English Learners according to LPAC
recommendations.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with disabilities
can view the video for reinforcement or
clarification.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with limited
English proficiency can view the video for
reinforcement or clarification.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs are
used to customize instruction and
assessments according to the needs of each
student.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs
are used to customize instruction and
assessments according to the needs of each
student.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
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6-8

9-12





iStation
THL 3.0
Teacherdeveloped
materials



Amarillo
College
(English IV,
Speech)
Edgenuity
Odysseyware
Scholastic
Scope (English
III)
Cracking the
Code
(phonics)
THL 3.0
Teacher-made
materials



Science Fusion
(HMH)

THL 3.0

IXL Science

Teachermade
materials



















Science
Instructional
Materials

K-5

6-8
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iScience
THL 3.0
Teachermade
materials















Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
data

Yes

Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
performance

Yes

Unit
assessments
IXL Science
assessments
Classwork,
homework,
quizzes, and
tests

Yes

Pre- and
posttests
Unit
assessments
Benchmarks

Yes
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features in Google Meet to communicate with
special education students. All have access to
cell phones that can used to call any student
that is struggling or not responding in the
Google Meet.

features in Google Meet to communicate
with English learners. All have access to cell
phones that can used to call any student that
is struggling or not responding in the Google
Meet.

For every grade and content area, all
instructional materials are accommodated for
students with disabilities according to their
IEPs.

For every grade and content area, all
instructional materials are accommodated for
English Learners according to LPAC
recommendations.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with disabilities

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with limited
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9-12

Social Studies
Instructional
Materials

K-5











6-8





Edgenuity
Odysseyware
THL 3.0
Teacherdeveloped
materials



Studies
Weekly
(Studies
Weekly
Publications)
THL 3.0
Teacher-made
materials



iCivics
Odysseyware
THL 3.0
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STAAR test
performance

Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
performance

Yes

Unit
assessments
Classwork,
homework,
quizzes, and
tests

Yes

Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
data

Yes
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can view the video for reinforcement or
clarification.

English proficiency can view the video for
reinforcement or clarification.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs are
used to customize instruction and
assessments according to the needs of each
student.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs
are used to customize instruction and
assessments according to the needs of each
student.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate with
special education students. All have access to
cell phones that can used to call any student
that is struggling or not responding in the
Google Meet.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate
with English learners. All have access to cell
phones that can used to call any student that
is struggling or not responding in the Google
Meet.

For every grade and content area, all
instructional materials are accommodated for
students with disabilities according to their
IEPs.

For every grade and content area, all
instructional materials are accommodated for
English Learners according to LPAC
recommendations.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Applications like Kami are utilized to annotate
documents, highlight main points, and call
attention to important information.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with disabilities
can view the video for reinforcement or
clarification.

Screencastify is used to support students by
recording the teacher’s screen and audio,
then posting the video to the Google
Classroom so that students with limited
English proficiency can view the video for
reinforcement or clarification.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs are
used to customize instruction and
assessments according to the needs of each
student.

Google Suite products like Google Forms,
Jamboard, Google Slides, and Google Docs
are used to customize instruction and
assessments according to the needs of each
student.
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Amarillo
College (US
History,
Government,
Economics)
Edgenuity
Odysseyware
THL 3.0
Teacher-made
materials






Pre- and
posttests
Unit
assessments
Benchmarks
STAAR test
performance

Yes
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Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate with
special education students. All have access to
cell phones that can used to call any student
that is struggling or not responding in the
Google Meet.

Each campus utilizes Special Education
teachers and paraprofessionals to support
students with disabilities in inclusion
classrooms. They utilize voice and messaging
features in Google Meet to communicate
with English learners. All have access to cell
phones that can used to call any student that
is struggling or not responding in the Google
Meet.
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Provide additional explanations of how your instructional materials meet the criteria if needed:
Component
How will materials be designed or
will be adapted for asynchronous
instruction, ensuring coherence
and retention on knowledge

What additional supports (in
addition to resources listed above)
will be provided for students with
disabilities and ELs?
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Explanation
Instruction on all three campuses at Boys Ranch ISD follows the scope and sequence of the district curriculum, which is developed by TEKS Resource
System (TEKS-RS). The TEKS Resource System has provided newly aligned resources, particularly in units in the first nine weeks of instruction, to address
academic gaps due to the spring COVID-19 closure. This COVID-19 Gap Implementation Tool will be utilized by district teachers, in addition to the Year at
a Glance, Instructional Focus Documents, and TEKS Verification Document to sequence instruction and pace the introduction and review of concepts
throughout the year. Textbooks, online resources, and teacher-developed materials are instructional resources used to deliver the curriculum. While the
instructional resources vary somewhat by campus, all are TEKS-aligned and approved by the campus principal. Texas Home Learning 3.0 (THL) is an
additional instructional resource teachers will utilize to support instruction, as the TEKS-RS correlation document helps to inform teacher decisions about
which THL 3.0 resources to employ and when. Since state-adopted textbooks may not be 100% aligned to the TEKS, classroom teachers utilize beginning
of year screeners, progress monitoring data, state assessment data, unit assessments, daily work, homework, and formative and summative assessments
to determine the most impactful instructional resources to use. Ongoing reference to the scope and sequence ensures that teachers present concepts in
a coherent manner, and use of the TEKS verification document provides teachers the information they need to anticipate how the concepts spiral and
build up on each other. This big-picture view of the standards guarantees that teachers can plan for instruction that scaffolds to new learning and
reinforces prior learning.
Boys Ranch ISD teachers are utilizing the same instructional materials for asynchronous students as they are for face-to-face learners. This is
accomplished through the use of Google Classroom. On any given day, BRISD teachers have students present in the classroom, students present virtually
via Google Meet, and students who are engaging with the content asynchronously. In order to prepare students for seamless and efficient transitions
from home to school and back for illness or quarantine, all BRISD students, regardless of their learning setting, are navigating the lesson cycle via Google
Classroom. Teachers post bell work, direct instruction, application activities, and exit tickets in the Stream and/or Classwork tabs so that students can
easily follow along with the teacher through the lesson, no matter where they are learning from. Each core and elective subject teacher has a Google
Classroom where instructional resources are linked to the lesson cycle. Within the Google Classroom, there is a Zoom or Google Meet link where
students who are learning remotely can join synchronously at their assigned times to view instruction and collaborate with classmates. Activities,
assignments, instructional videos, and classwork are provided in the Google Classroom in a digital format through Google Docs, Slides, and Forms. A
variety of technology platforms and applications, including Kami, Pear Deck, FlipGrid, Screencastify, and NearPod are being used to automate and
digitize what were previously traditional pen and paper assignments.
Special Education Students
The ARD Committee and special education teachers will oversee and ensure that student IEPs are implemented with fidelity, whether the student is
learning synchronously or asynchronously, utilizing the following supports:

Differentiated lessons and activities that provide appropriate and individualized instructional approaches for students learning remotely.

Scaffolded lessons and activities that build on prior concepts and activate student schema.

Short, clear instructions for classwork and homework.

Frequent checks for understanding.

Extra opportunities to ask questions.

Instructional videos embedded into the Google Classroom that are available for SpEd students to access for more repetition or clarification of the
instruction.

Opportunities to collaborate virtually on assignments through Google Meet with peers.

Service minutes provided daily in accordance with student IEPs by special education staff via Google Meet or by phone.

Daily in class or online assistance by the classroom teacher.

Individualized manipulatives, charts or other supplemental aids.

20

ASYNCHRONOUS PLANNING DOCUMENT- FOR SUBMISSION PREPARATION ONLY




Instructional coaches and principals on each campus evaluate teacher lessons and lesson plans for appropriately accommodated instruction.
Weekly progress reviewed in PLCs by special education and general education teachers and communicated to parents via routine and regular
progress reports.
Weekly documentation kept in MSB X-Logs that documents student services reviewed weekly by special education staff.

English Learners
The LPAC Committee, District ESL Coordinator, and ESL teachers will oversee and ensure that a student’s prescribed accommodations are implemented
with fidelity, whether the student is learning synchronously or asynchronously, utilizing the following supports:

Differentiated lessons and activities that provide sheltered instructional approaches for students learning remotely.

Scaffolded lessons and activities that build on prior concepts and activate student schema.

Short, clear instructions for classwork and homework in simple English.

Frequent checks for understanding.

Extra opportunities to ask questions.

Opportunities to collaborate virtually on assignments through Google Meet with peers who are English proficient.

Daily in class or online assistance by the classroom teacher.

Instructional videos embedded into the Google Classroom that are available for ELs to access for more repetition or clarification of the instruction.

Opportunities for an assigned paraprofessional to assist by phone or Google Meet at student or teacher request.

Weekly check-ins by Google Meet or by phone provided by the ESL teacher.

Individualized manipulatives, charts or other supplemental aids.

Tier II and III intervention provided as needed by Google Meet or phone via instructional interventionists as needed.

Instructional coaches and principals on each campus evaluate teacher lessons and lesson plans for appropriate accelerated instruction.

Weekly progress reviewed in PLCs by Student Support Teams and communicated to parents via routine and regular progress reports.
Section 504 Students
The 504 Coordinator, 504 Committee, and classroom teachers will oversee and ensure that students’ Section 504 plans are implemented with fidelity,
whether the student is learning synchronously or asynchronously, utilizing the following supports:

Differentiated lessons and activities that align to the student’s 504 plan.

Manipulatives, formula charts, extra time, frequent reminders, physical accommodations, audio-visual materials, and other supports as prescribed
by the student’s 504 plan.

Daily in class or online assistance by the classroom teacher.

Opportunities for an assigned paraprofessional to assist by phone or Google Meet at student or teacher request.

Weekly check-ins by Google Meet or by phone provided by the classroom teacher.

Tier II and III intervention provided as needed by Google Meet or phone via instructional interventionists as needed.

Dyslexia services provided in Google Meet by campus dyslexia teachers as prescribed by the student’s 504 plan.

Instructional coaches and principals on each campus evaluate teacher lessons and lesson plans for accommodated instruction.

Weekly progress reviewed in PLCs by Student Support Teams and communicated to parents via routine and regular progress reports.
Gifted Students
The GT Committee and classroom teachers will oversee and ensure that GT students receive adequate support and acceleration as required by the State
Plan for GT, whether learning synchronously or asynchronously, utilizing the following supports:
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All district teachers have the 30-hour foundational GT training and yearly 6-hour updates and embed accelerated instruction into daily lessons and
activities for students learning asynchronously and synchronously.
Teachers leverage technological tools like Kami, Screencastify, FlipGrid, and Google Suite to provide individual, partner, and group projects that
challenge and engage GT learners.
The campus counselors coordinate with the Cal Farley Emerging Technology Coordinator to provide at-home STEM experiences.
Teachers utilize the Texas Performance Standards Project units to enrich their classroom activities and instruction.
Instructional coaches and principals on each campus evaluate teacher lessons and lesson plans for appropriate accelerated instruction.
Weekly progress reviewed in PLCs by Student Support Teams and communicated to parents via routine and regular progress reports.
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Key Requirement Student Progress: Describe (or attach a description of) how you’re tracking student engagement and progress in your asynchronous
environment.
Component
What is the expectation for
daily student engagement?

Explanation
Students are expected to engage in core and CTE classes synchronously for the duration of the class period in order to experience the complete lesson cycle.
They are expected to complete assigned classwork by 11:59 p.m. Homework is due the following day by 11:59 p.m., or according to the deadline set by the
teacher. Students participating synchronously are expected to utilize Google Meet voice and chat functions to participate with classmates and the teacher as
they would in the face to face setting. If they are struggling, they are expected to communicate this through the Google Meet, a private Google Classroom
message to the teacher, a private email, or by contacting the teacher during conference periods.
For asynchronous classes, students are expected to engage by accessing and completing instruction and activities in the Google Classroom as provided for each
phase of the lesson cycle. They are expected to complete assigned classwork by 11:59 p.m. on the same day. Homework is due the following day by 11:59 p.m.,
or according to the deadline set by the teacher. For asynchronous classes, students are expected to use private messaging in Google Classroom, email to the
teacher, or phone call during the teacher’s conference period to communicate questions/concerns with the teacher.
For all courses, teachers will establish contact with the student outside of the regular class time by email, phone, or Google Classroom private message at least
once per week to touch base with the student, answer questions, and check for student understanding of the content.

What is the system for
tracking daily student
engagement?

Teachers for a given student share and maintain a Google Sheets spreadsheet for each student learning remotely that tracks the student’s daily attendance. For
each class period, teachers mark whether or not the student was present, engaged, and completing the day’s assignments synchronously via Google Meet and
Google Classroom. If the student was not present synchronously, the spreadsheet requires teachers to mark whether or not the student completed the assigned
work before 11:59 p.m. the same day. If the student was scheduled to attend synchronously, but did not attend, the student is only counted present if they
completed the work for the period as assigned by 11:59 p.m. on the same day.

How are the expectations for
daily student engagement
consistent with progress that
would occur in an oncampus environment?

Since students learning in the physical classroom and students learning at home are receiving the same instruction via the same Google platforms, the
expectations for their daily engagement and academic progress are the same.

What is the system for
tracking student academic
progress?

All work completed by students learning at home is submitted through the Google Classroom and monitored for completion by teachers. Academic progress
reports are sent home via email to parents once per week, and Google messaging features/email is used by teachers to communicate with the student about
missing, incomplete, or failing assignments.
Student Success Teams (SSTs) review progress monitoring results, course averages, and other academic-related data on each student at the end of each six
weeks grading period. Based on the data, the SST will recommend a change to the student’s RtI tier if necessary and ensure that interventions or prescribed
services are implemented.

Submission 8.28.2020

23

ASYNCHRONOUS PLANNING DOCUMENT- FOR SUBMISSION PREPARATION ONLY

What is the system for
providing regular (at least
weekly) feedback to all
students on progress?
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Teachers communicate grades to students and families at least once per week via progress reports emailed to the students and families. Progress reports are
generated through the Ascender gradebook application. In addition, teachers provide feedback on assignments through comments in the Google Classroom and
via grades posted in the Google Classroom. Teachers are expected to contact students at least once per week directly to check in, answer questions, and check
for understanding of the content.
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Key Requirement Implementation: Describe specific supports for educators and families to implement effective remote asynchronous instruction.
2020-2021 BRISD Professional Development Schedule
Date

Mimi Farley Elementary

Blakemore Middle School

Boys Ranch High School

August 3-7, 2020

1.

1.

1.

2.

3.
4.
5.
6.
7.

Alignment of scope and sequence to
instructional calendar
Examine IFD and gather synchronous and
asynchronous instructional resources for
first six weeks
Archive old Google Classrooms and
create new ones
Create classroom posts and content for
first week of instruction
T-TESS Goal Setting
Kami, Screencastify, Google Meets skill
development and practice
Effective use of paraprofessionals in a
blended and asynchronous environment

TTS: 1, 3
September 18, 2020

1.
2.
3.
4.

5.
6.

Google Classroom virtual tours
Scope and sequence checkpoint
Training on iReady student assessment
and remediation features
Disaggregation of iReady BOY data and
1st six weeks grades and implications for
asynchronous environment
Kami, Screencastify, Google Meets skill
development and practice
Changes to T-TESS Rubric

TTS: 1, 2, 5
October 12, 2020
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1.
2.
3.

NSQOT: Standards B, H

NSQOT: Standards F, G

Google Classroom Tips and Tricks
Scope and sequence checkpoint
Training on Really Great Reading
curriculum and integration of digital
components

2.
3.
4.
5.

TTS:
1.
2.
3.
4.

Creating purposeful, rigorous and accessible
asynchronous assignments
Effective use of Google Classroom for
synchronous and asynchronous instruction
Logistical preparations for device distribution
and daily management of devices
Effective use of pre-assessments to diagnose
degree of COVID slide
Study of data from spring closure;
identification of academically at-risk
students and development of remediation
opportunities

1, 2, 5

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data

TTS: 1, 2, 5
1.
2.
3.
4.

NSQOT: Standards B, F

NSQOT: Standards B, G, F

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of progress monitoring data
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2.
3.
4.
5.

TTS:
1.
2.
3.

Google Classroom basics for new-to-Google
teachers
How to be an effective teacher in a hybrid
classroom using Google Classroom/Google Meets
Introduction to Edgenuity as a resource for
synchronous and asynchronous instruction
T-TESS training for all teachers
T-TESS Goal Setting for all teachers

1,3

T-TESS goal setting review and reflection
SPED Reports
DMAC new users

TTS: 1, 5
1.
2.
3.
4.
5.

NSQOT: Standard B, H

NSQOT: Standards B, G, F

Google Classroom advanced skills
Kami, Screencastify, Google Meets skill
development and practice
Advanced Slides Skills
Google Forms as Assessments
Standards-Based Grading
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4.

5.

TTS:
October 30, 2020

1.
2.
3.

4.

TTS:
December 18, 2020

1.
2.

3.
4.

Disaggregation of iReady progress
monitoring data and second six weeks
grades and implications for
asynchronous environment
Kami, Screencastify, Google Meets skill
development and practice
1, 2, 5

Scope and sequence checkpoint
Google Classroom virtual tours
Disaggregation of iReady progress
monitoring data and second six weeks
grades and implications for
asynchronous environment
Kami, Screencastify, Google Meets skill
development and practice

1, 3, 5

1.
2.
3.

TTS:
February 12, 2021
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1.
2.

NSQOT: Standards F, G, H

Scope and sequence checkpoint
Disaggregation of iReady progress
monitoring data and third six weeks
grades and implications for
asynchronous environment
Planning for benchmark testing
Training on TAMS and STAAR
administration website

TTS: 1, 2, 5
January 4, 2021

NSQOT: Standards F, G

NSQOT: Standards G, F

Planning for benchmark testing
Training on TAMS and STAAR
administration website
Preparation for administration of
benchmark to remote students
4

NSQOT: Standards G, F

Scope and sequence checkpoint
Disaggregation of benchmark data and
fourth six weeks grades - implications for
asynchronous environment

TTS: 1, 3, 5
1.
2.
3.
4.

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data

TTS: 1, 2, 5
1.
2.
3.
4.

NSQOT: Standards B, G, F

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data
Preparation for benchmark testing

TTS: 1, 2, 5
1.
2.
3.
4.

NSQOT: Standards B, G, F

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data

TTS: 1, 2, 5
1.
2.
3.
4.
5.

NSQOT: Standards B, F, G

NSQOT: Standards G, F, B

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data
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TTS:
1.
2.

1, 3

T-TESS goal setting review and reflection
SPED Reports

TTS: 1, 3
1.
2.

TTS:
1.
2.

NSQOT: Standards B, G, F

T-TESS goal setting review and reflection
SPED Reports

TTS: 3, 5
1.
2.
3.

NSQOT: Standards B, F, G

NSQOT: Standards B, G, F

Advanced Google Classroom
Feedback in Google Classroom
Standards-Based Grading

1, 2

NSQOT: Standards B, H

T-TESS goal setting review and reflection
SPED Reports
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5.

TTS: 1, 2, 5
April, 1 2021

1.
2.
3.
4.

STAAR training
Scope and sequence checkpoint
T-TESS check in
Preparations for end of year testing

TTS: 1, 3
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NSQOT: Standards G, F

NSQOT: Standards G, F

Disaggregation of benchmark data

TTS: 1, 2, 5
1.
2.
3.
4.
5.

NSQOT: Standards G, F, B

Technology skill development
Scope and sequence checkpoint
T-TESS check in
Review of student progress monitoring data
STAAR training

TTS: 1, 2, 5
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NSQOT: Standards G, F, B

TTS: 1, 2, 5
1.
2.

NSQOT: Standards G, B

T-TESS goal setting review and reflection
SPED Reports

TTS: 1, 2, 5

NSQOT: Standards G, B
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Job Embedded Professional Development
Mimi Farley Elementary
1.

Daily PLCs: 9:35-10:15

Blakemore Middle School
1.

K-2: T/TH
3-5: M/W/F

Weekly Zoom meetings with staff

Boys Ranch High School
1.

Daily PLCs: 12:38-1:08

Standards Based Grading book study

T-TESS Goal Setting Check-ins

2.

In-class instructional coaching with Amber
Ladd, BRISD Instructional Coach

3.

In-class technological coaching with Taylor
Rankin, BRISD Instructional Technology
Coach

4.

T-TESS walkthroughs by Shawn Read,
Jennifer Mott, and Amber Ladd

PLC times will be Tuesdays and Thursdays 2:05-2:45
Topics:

Topics:









Progress monitoring data disaggregation
Synchronous and asynchronous RtI interventions
for at-risk students
Instructional technology integration
T-TESS check ins
Digital classroom sharing/collaborating
Writing across the curriculum in synchronous and
asynchronous classroom
Training on Really Great Reading curriculum and
integration of digital components

2. In-class instructional coaching with Amber Ladd, BRISD
Instructional Coach







3. In-class technological coaching with Taylor Rankin,
BRISD Instructional Coach

T-TESS walkthroughs, by Brandon Sanders and LaVaila
Williams
Teachers from other campuses working with BMS to
share remote instruction strategies
RTI (Synchronous and Asynchronous) for struggling
BMS students
Mrs. Williams, BMS Assistant Principal and
Instructional Coach, will meet with staff and
disaggregate student data from DMAC.
In class technological coaching with Taylor Rankin,
BRISD Technology Instruction Facilitator and LaVaila
Williams, AP/Instructional Coach BMS
Making sure BMS Special Programs (SPED, 504, LEP)
were served effectively during Asynchronous and
Synchronous instruction

4. Virtual and face to face T-TESS walkthroughs
by campus principal
5. Peer observation opportunities on campus and in
neighboring districts
TTS: 1, 3

NSQOT: Standards G, F
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TTS: 1, 3

NSQOT: Standards G, F
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NSQOT: Standards G, F

ASYNCHRONOUS PLANNING DOCUMENT- FOR SUBMISSION PREPARATION ONLY
Summarize how your professional development for educators will support asynchronous instruction:
Component
How will both initial and ongoing,
job-embedded educator
development opportunities occur?

Explanation
Pre-Planned Professional Development: Initial and Ongoing
BRISD has chosen to make the Texas Teacher Standards, the T-TESS Rubric, and the NACOL National Standards for Quality Online Teaching the
touchstones for its planned and job-embedded professional development opportunities. On all BRISD campuses, initial professional development
opportunities were provided during the five days of teacher in service August 3 – August 7, 2020. Across campuses, development of skills related to the
use of Google Classroom in a synchronous and asynchronous environment were the focus. New and returning teachers to the district received
instruction in the basic functions of the Google Classroom, as well as the use of Google Meet in conjunction with Google Classroom when providing
synchronous instruction. Additional topics included alignment of instructional resources to the district scope and sequence, embedding these resources
into the Google Classrooms, and effective delivery of synchronous and asynchronous instruction utilizing these resources. All campuses provided training
that focused on the utilization of pre-existing student data, as well as beginning of year synchronous and asynchronous assessments, to diagnose the
degree of COVID slide and identify intentional and impactful remediation strategies that could be incorporated into the Google Classrooms. Teachers
also received T-TESS orientation during this week, and set personal T-TESS goals that target the use of specific technology skills in their instruction.
The instructional calendar for the year also includes additional, strategically placed professional development days to continue educator training. At the
end of each of the first five six weeks, teachers will have a half day of professional development. These half days are scheduled at the end of grading
periods as an opportunity to reflect on the prior six weeks, dialogue about how various elements of synchronous and asynchronous instruction are
working, and make necessary adjustments for the coming grading period. The half-day professional development opportunities will also serve as
checkpoints on the district scope and sequence, and instructional adjustments will be made, when necessary, to provide adequate time to address
student learning gaps. Topics for the scheduled professional development days are informed by teacher, student, and parent feedback, T-TESS
walkthroughs and evaluations, progress monitoring data, and input from instructional coaches on each campus. Across campuses, development of
increasingly advanced Google Suite skills will be a focus for the half-day trainings, in addition to other Google Chrome extensions that enhance the
delivery of synchronous and asynchronous instruction. The major push of these development opportunities will be to propel teachers toward a more
automated, digitized learning environment that ensures seamless transitions of ill or quarantined students from home to school and school to home. An
additional focus of each of the days’ training will be to revisit teachers’ T-TESS goals and make necessary revisions to the goals or teachers’ instructional
practice. Recent revisions to the T-TESS rubric will be examined in relation to teachers’ goals and daily synchronous and asynchronous instruction.
Pre-Planned Professional Development: Job Embedded
All BRISD campuses have a professional learning time built into the instructional day. Ongoing development topics for the professional learning times are
developed and executed based on campus-level instructional needs. Student performance data in the form of grades, formative and summative
assessments and progress monitoring inform the design of PLC activities, in addition to teacher, student and parent feedback regarding synchronous and
asynchronous instructional delivery. Ongoing training on integration of effective instructional resources and technology is provided to support teachers
in identifying and addressing student skill deficits. Effective use of Texas Home Learning 3.0 as an additional instructional resource will also be an
ongoing focus for PLCs. The PLCs serve as an essential form of professional development, since BRISD teachers are typically the sole teacher of their
grade or subject area on their campus. The PLCs allow time for teachers to collaborate and learn from each other.
Each BRISD campus has instructional coaches who observe classroom teachers on a weekly basis. These instructional coaches utilize the revised T-TESS
rubric to informally evaluate the instructional quality of both synchronous and asynchronous instruction. The coaches debrief their observations with
teachers, answer questions, and make suggestions for improved synchronous and asynchronous delivery. They also assist classroom teachers with issues
related to their Google Classrooms, and perform “digital walkthroughs”, checking for effective virtual classroom design, quality of content and resources,
and accessibility to students and parents. Instructional coaches also provide on-the-spot assistance for teachers experiencing technological issues during
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instruction. Campus principals perform formal and informal walkthroughs, as well as at least one formal evaluation. The revised T-TESS rubric is used to
evaluate these observations. Post-conferences and feedback provide suggestions for improvement, affirmation for things done well, and facilitate
dialogue about progress made toward the teachers’ technology-related T-TESS goals.
Texas Teacher Standards:

Standard 1: Instructional Planning and Delivery

Standard 2: Knowledge of Students and Student Learning

Standard 3: Content Knowledge and Expertise

Standard 4: Learning Environment

Standard 5: Data-Driven Practice

Standard 6: Professional Practices and Responsibilities

How will professional
development experiences develop
educator content knowledge to
support internalizing the
asynchronous curriculum and
analyzing and responding to data?
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National Standards for Quality Online Teaching (from www.nsqol.org):

Standard A: Professional Responsibilities

Standard B: Digital Pedagogy

Standard C: Community Building

Standard D: Learner Engagement

Standard E: Digital Citizenship

Standard F: Diverse Instruction

Standard G: Assessment and Measurement

Standard H: Instructional Design
As a special purpose district, BRISD has a unique challenge in providing synchronous and asynchronous digital instruction. Roughly 80% of its student
body are residents of Cal Farley’s Boys Ranch, living in group homes of 8 or more adolescents who are parented by two alternating sets of house parents.
Illnesses like COVID-19 in one resident in a single home will mean that the entire home is quarantined. While BRISD teachers have become accustomed
to providing digital instruction to entire classes of students, a significant challenge presents itself for house parents who have a home of 8 or more
quarantined residents. In this situation, house parents are tasked with not only ensuring that they know the various schedules of the children in their
care, they must also facilitate their synchronous and asynchronous engagement with their courses. While residents may be placed at Cal Farley’s for a
variety of reasons, many children are residents because of behavioral issues or because they are academically at-risk. Managing the behaviors, academic
pressure, and various learning needs of the residents can be a daunting task in a face-to-face environment, but particularly so in an online environment.
As a result, professional development for BRISD teachers must take these factors into account. All professional development throughout the year will
maintain a focus on academic rigor, alignment to the TEKS, and college and career readiness, but these priorities will be viewed with the constraints of
parenting and co-teaching large groups of children in a residential setting in mind. Professional development will aim to accurately assess COVID slide,
address academic deficits, and move students toward mastery of grade-level standards, while also seeking to streamline instruction, make it accessible
and user-friendly for families and students, leverage technology in order to give at-home learners as close to an in-person learning experience as
possible.
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Describe your communication and support plan for families engaging with asynchronous learning:
Component

Explanation

How will you communicate the
expectations for asynchronous
instruction to families?

As a special purpose district, stakeholders of BRISD are employees of the ISD or of Cal Farley’s Boys Ranch. Email is the most effective means of
communicating expectations for asynchronous instruction with families, as house parents and staff parents all utilize organizational email accounts in the
performance of their job duties. An additional mode of communicating with parents on some campuses is the use of YouTube videos made by campus
administrators to impart information, expectations, and other details related to synchronous and asynchronous instruction. At the classroom level,
teachers use email, Google Classrooms, and course syllabi to communicate expectations to families. Group messaging platforms such as the GroupMe
and Bloomz apps are also utilized to communicate expectations for assignments and to remind families of due dates. These platforms can also be used by
teachers to message individual parents. In addition, all campuses have access to Google phone numbers or school cell phones that are designated solely
for the purpose of supporting students learning at home. Teachers and paraprofessionals can use these phones to call students learning at home and
their families when students struggle to meet the classroom expectations.
On the elementary and high school campuses, Cal Farley’s resident students have Cal Farley’s Success Coaches that office on school campuses and whose
primary role is to provide behavioral, social-emotional, and academic support. These Success Coaches are liaisons between the students’ team of
advocates and the school district. The Success Coaches’ daily presence in the schools allow them to have a first-hand perspective on the expectations of
the school and the behaviors of the students, and assists the school in communicating this information to the house parents and students’ advocate
teams. On the Blakemore Middle School campus,

What are the expectations for
family engagement/support of
students?
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The expectations for families and students learning asynchronously include:
1. Expectations for students: Logging into the Google Classroom for synchronous instruction at scheduled times for direct instruction and virtual
participation. Participation in small groups, whole class discussions, and other activities to the most practical extent possible is expected.
Students will communicate with the teacher verbally over the computer, or by chatting via messaging features in the Google Classroom or
Google Meet. Students who experience difficulties in communicating with the teacher through the digital platform are expected to collaborate
with the teacher or paraprofessional who will contact the student by phone. Students are expected to engage asynchronously for non-core
classes by logging into the Google Classroom for each and every class period, viewing pre-recorded materials and other instructional content,
and completing a daily bell work or activity. In addition, students will be expected to submit classwork and homework in accordance with due
dates as set forth in the Google Classrooms for each class. Students in middle and high school are expected to engage with their courses at least
240 minutes per day. Students in elementary school are expected to engage with their courses at least 180 minutes per day.
2. Expectations for families: Families of students learning synchronously and asynchronously are expected to support the student by ensuring that
the student has a quiet area to work and engage with teachers and courses online. Families should provide a stable internet connection for the
school-issued computer to connect to, and should ensure that the student is present for synchronous class times. During synchronous
instruction, families are expected to monitor the student while online, helping to moderate the comments and interactions made by the
student in the Google Classroom. In addition, they should ensure that the student is complying and comprehending the teacher’s directions.
Although the synchronous classroom teacher will be monitoring the student’s participation and checking for understanding, it is the
responsibility of the family to provide timely feedback via class comment or email to the teacher if the student is experiencing difficulties with
the learning. During asynchronous learning times, the students’ families will be expected to ensure that the student is logging in and completing
work in every course. Monitoring the frequency and duration of the student’s engagement with the course and content is expected, as is
communicating (or helping the student to communicate) with the teacher if there are technology issues or the student is experiencing difficulty
with course content. Students in middle and high school are expected to engage with their courses at least 240 minutes per day. Students in
elementary school are expected to engage with their courses at least 180 minutes per day. Families are expected to notify school staff of
illnesses, doctor’s appointments, and any other reasons for which a student may not be present asynchronously, and must provide a doctor’s
note to excuse the absence just as they would if the student were attending school in person.
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In the event that a family has limited or no internet access, the same coursework and assignments that are provided for students learning
online will be provided in paper format. Since most BRISD students are resident students or children of BRISD or Cal Farley’s employees, pick up
and drop off of materials can be easily accomplished on a frequent and established schedule. In addition, ISD staff are willing and able to visit
resident homes to tutor or assist struggling students by working at a distance with them on the porch or in the yard of the home.

What additional supports,
training, and/or resources will be
provided for families who may
need additional support?

The synchronous and asynchronous learning experience at BRISD is supported by both the school technologist and Cal Farley’s Boys Ranch IT department.
Technological and connectivity support is a tandem effort, with the school technologist supporting Chromebook functionality, applications, and software.
Connectivity support is provided by CFBR IT, since the networks in residential homes, Boys Ranch facilities and all school buildings are owned and
maintained by Cal Farley’s. Technology training for families is provided by various school personnel, including instructional coaches, classroom teachers,
and technology staff. Tutorial videos are provided via YouTube channels and Google Classrooms on each campus, which provide training for families in
the navigation of Google Classroom, submission of assignments, use of Google Chrome extensions, and other educational platforms. Classroom teachers
also post videos in the Google Classrooms that assist parents in navigating the classrooms and ensuring that the academic expectations of the course are
met.
Classroom teachers will communicate office hours, and maintain communication by phone, email, Google Classroom, and parent/teacher conferences.
School counselors will assist with any social/emotional support the student or family may need while learning at home by making themselves available by
phone, email, Zoom, or Google Meet.
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